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Pupil premium strategy statement – Watford Grammar 
School for Boys 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 

year and the outcomes for disadvantaged pupils last academic year. 
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School overview 

Detail Data 

Number of pupils in school  1122 (Years 7 - 11) 

Proportion (%) of pupil premium eligible pupils 8.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022 - 2025 

Date this statement was published December 2022 

Date on which it will be reviewed September 2023 

Statement authorised by Ian Cooksey, 
Headmaster 

Pupil premium lead Alice Edmonds, 
Assistant Headteacher 

Governor / Trustee lead Christina Hill 

Chair of the Education 
Committee 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £114,700 

Recovery premium funding allocation this academic year £14,210 

Pupil premium (and recovery premium*) funding carried 
forward from previous years  

£0 

Total budget for this academic year £128,910 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 
face, make good progress and achieve high attainment across the curriculum, 
particularly in EBacc subjects. Our aim is that our pupils, disadvantaged or not, have 
access to a broad curriculum that encourages all students to succeed across a wide 
variety of subjects. 

The focus of our Pupil Premium strategy is to support disadvantaged pupils to achieve 
that goal, including progress for those who are already high attainers. We will consider 
the challenges faced by vulnerable pupils, such as those who have a social worker and 
young carers. The activity we have outlined in this statement is also intended to support 
their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 
disadvantaged pupils require the most support. This is proven to have the greatest 
impact on closing the disadvantage attainment gap and at the same time will benefit the 
non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 
improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, for example, 
the use of the Recovery Premium will benefit Pupil Premium students along with others. 
It is important to note that the Pupil Premium is not a personal budget for individual 
students. 

Our approach will be responsive to common challenges and individual needs, rooted in 
robust diagnostic assessment, not assumptions about the impact of disadvantage. The 
approaches we have adopted complement each other to help pupils excel. To ensure 
they are effective we will: 

● ensure disadvantaged pupils are challenged in the work that they’re set 
● act early to intervene at the point need is identified 
● adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils.  

Challenge 
number 

Detail of challenge  

1 

Diagnostic assessment reveals that the maths attainment of 
disadvantaged pupils is, on average, lower than that of their peers.  

MidYIS assessments on entry to Year 7 from 2018 - 2021 (4 cohorts) 
indicate that between 18.8 - 26.7% of our disadvantaged pupils achieve 
below the national standardised average score in Maths. This can be 
compared to the whole cohort where between 6.2 - 18.1% of students 
achieve below the national standardised score in Maths. 

In the first term of Year 7, all students sit a standardised internal arithmetic 
assessment. The data for 2022 indicates that disadvantaged students 
achieve on average 7% lower in this assessment than their non-
disadvantaged peers. 

2 

Diagnostic assessment reveals that the vocabulary of disadvantaged 
pupils is, on average, not as developed as that of their peers. 

 

MidYIS assessments on entry to Year 7 from 2018 - 2021 (4 cohorts) 
indicate that between 6.25 - 50% of our disadvantaged pupils achieve 
below that national standardised average score in Vocabulary. This can 
be compared to the whole cohort where between 5.8 - 19.1% of students 
achieved below the national standardised score in Vocabulary. 

3 

Diagnostic assessment using the HAST (Helen Arkell Spelling Test), 
introduced in 2022, reveals that of pupils with below average standardised 
scores, 20% are eligible for Pupil Premium. This can be compared to the 
proportion of all pupils eligible for PP which is 8.5%. 

4 

Diagnostic assessment using the ART (Access Reading Test) reveals that 
disadvantaged pupils, on average, have a lower reading age than their 
peers. This impacts their progress in all subjects. 

 

On entry to Year 7 in the last 3 years, between 24 - 38% of our 
disadvantaged pupils arrive with low average or below average age-
related reading scores, compared to 17 - 22% of their peers. 

In 2022, 38% of disadvantaged students have low average or below 
average reading scores, whereas 17% of their non-disadvantaged peers 
have low or below average reading scores. 

5 

Our assessments (including wellbeing survey), observations and 
discussions with pupils and families have identified social and emotional 
issues for some pupils, such as anxiety, depression (diagnosed by 
medical professionals) and low self-esteem. This is partly driven by 
concern about catching up lost learning and exams/future prospects. 



 

5 

These challenges particularly affect disadvantaged pupils, including their 
attainment. 

In 2021-2022, 15% of all disadvantaged pupils were mentored or 
supported regularly by the Pastoral Support Officer, mainly due to social 
and emotional needs. 

6 

Our observations show that pupils who qualify for this funding can lack 
opportunities outside of the classroom and school for cultural experiences 
such as music lessons and trips. 

7 

Our attendance data from 2021 - 2022 (earlier years not included due to 
impact of COVID lockdowns) indicates that attendance among our 
disadvantaged pupils has been on average 3.2% lower than for non-
disadvantaged pupils. Our assessments and observations indicate that 
absenteeism is negatively impacting disadvantaged pupils’ progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4, with a focus 
on EBacc subjects. 

2024/25 KS4 outcomes demonstrate that 
disadvantaged pupils achieve a Progress 
8 score in line with their peers.  

By the end of our current plan in 2024/25, 
a higher proportion of disadvantaged 
students in Year 11 gain enough GCSE 
points to get offered their first choice 
place of post-16 education pathway. 

Improved reading comprehension among 
disadvantaged pupils across KS3. 

Reading comprehension tests 
demonstrate that the gap in 
comprehension skills between 
disadvantaged pupils and their non-
disadvantaged peers is halved. Teachers 
should also have recognised this 
improvement through engagement in 
lessons and book scrutiny.  

To achieve and sustain improved 
wellbeing for all pupils, including those 
who are disadvantaged. 

Sustained high levels of wellbeing by 
2024/25 demonstrated by: 

● qualitative data from student voice, 
student and parent surveys and 
teacher observations. 

● an increase in participation in 
enrichment activities, particularly 
among disadvantaged pupils.    

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance by 2024/25 
demonstrated by: 

● the attendance gap between 
disadvantaged pupils and their non-
disadvantaged peers being reduced 
so that the attendance rates of PP and 
non-PP pupils are the same. 

● reduction in the percentage of all 
pupils who are persistently absent. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £57,932.50 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reduction in HOY 7 - 11 
contact time to 17/20 
periods a week (reduced by 
1 period per HOY) to allow 
for: 

● higher level 
monitoring of pupil 
academic progress 

● increase in available 
time for parental 
engagement 

● time for extra 
personalised support 
and overall 
mentoring 

 

£15,312.50 

 

Engaging with and supporting parents 
enables schools to reduce some of the 
challenges associated with educational 
disadvantage, such as: supporting 
parents in helping their child with their 
learning at home, explaining effective 
study habits and supporting with 
increasing attendance and punctuality. 
According to the EEF, positive parental 
engagement can add up to 4 months 
additional  academic progress to a 
child’s learning. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement  

 

EEF research finds that “mentoring aims 
to build confidence and relationships, to 
develop resilience and character, or 
raise aspirations”. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mentoring  

5, 6, 7 & 8 

Extra Maths Sets for Year 7 
and 8 students (increase 
from 9 to 10 sets) 

£18,375 

 

Reduced student numbers, particularly 
in the lowest sets, allow teachers to 
teach differently and have higher quality 
interactions with pupils. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reducing-class-size  

Research by the DfE and National 
Centre for Excellence in the Teaching of 
Mathematics state that: “A fundamental 
principle of teaching effectively in 
mathematics is that key ideas need to 
be understood deeply before moving 
on”. 
https://www.gov.uk/government/publications/teaching-

mathematics-at-key-stage-3  Smaller set sizes 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
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enable teachers to better ensure that 
key ideas are understood by every pupil 
in the classroom and this is particularly 
important at KS3 before students 
progress to GCSE learning. 

Extra English set for Year 9 
students (increase from 8 to 
9 sets) 

 

£12,250 

 

The research shows that the impact of 
reducing set sizes is greater on reading 
than in mathematics. An increase in the 
quality and quantity of feedback 
received by pupils could have a positive 
impact on reading comprehension and 
vocabulary, particularly for lower 
attaining students. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reducing-class-size  

Acquiring disciplinary literacy is key for 
students as they learn new, more 
complex concepts in each subject. 
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4  

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in Maths and 
English: 
word-gap.pdf (oup.com.cn) 

2, 3 & 4 

Provision of devices to 
disadvantaged students to 
improve their learning across 
a broad curriculum. 

 

£6,000 

 

The EEF Digital Technology Guidance 
report outlines the positive potential of 
learners engaging with technology both 
inside and outside of the classroom, 
including that: 

● Technology can increase the 
amount and quality of practice 
that pupil’s undertake both in and 
outside of lessons 

● Technology can support retrieval 
practice and retention of key 
knowledge 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/digital/EEF_Digital_Technology_Guidance_Report.p
df?v=1635355216  

Providing devices to disadvantaged 
students will therefore enable all 
students to access the benefits that 
digital technology brings to teaching and 
learning. 

1, 2, 3 & 4 

Provision of carefully 
selected curriculum 
materials (e.g. textbooks, 
revision guides and exam 
practice workbooks) to 
disadvantaged students to 

Research by InnerDrive claims that 
effective revision can influence exam 
outcomes by as much as 30%.  
https://blog.innerdrive.co.uk/the-power-of-practice-and-
effective-revision  

1, 2, 3 & 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1635355216
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1635355216
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1635355216
https://blog.innerdrive.co.uk/the-power-of-practice-and-effective-revision
https://blog.innerdrive.co.uk/the-power-of-practice-and-effective-revision
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support high quality teaching 
and learning. 

£5,000 

 

Providing carefully selected curriculum 
materials to disadvantaged students 
can aid effective: 

● retrieval practice 
● exam practice 
● self-assessment 

Evidence-based 
literacy/inference CPD for 
staff in Learning Support and 
the English department. 

£995 
Recovery Premium 

 

The EEF guidance states that good 
literacy is vital for accessing a broad 
curriculum and literacy skills are a 
strong predictor of outcomes in the 
future.  
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4  

The guidance report makes 7 
recommendations and the 3rd is 
“Develop students’ ability to read 
complex academic texts”. 

4 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £22,215 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Interventions run through 
the Learning Support 
department, including: 

● Homework Club 
● Extra Skills lessons 
● Early morning 

workshops 
● Route 1-to-1 
● Other intervention 

groups 

These interventions mainly 
target literacy and 
numeracy skills to give 
students the best possible 
access to a broad 
curriculum. 

To support these 
interventions: 

● Catering provision 
for some 
groups/clubs 

● Updating learning 
software (e.g. 

Learning Support Assistants who are 
trained to deliver targeted intervention to 
small groups can have a high impact on 
learners. This can add an additional four 
months' progress in pupil’s learning over 
the course of a year. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions  

Diagnostic, standardised assessment 
effectively reveals gaps in pupil’s literacy 
and numeracy skills and structured 
intervention can have a high impact on 
addressing these gaps to improve 
attainment, particularly for low-attaining 
pupils. 

Research by the EEF finds that both 
Reading Comprehension and Phonics 
interventions can have a high impact for 
a relatively low cost.  
https://educationendowmentfoundation.org.uk/guidance-for-
teachers/literacy  

The EEF also recommends targeted and 
structured interventions to improve 
Mathematics attainment at KS3.  

1, 2, 3, 4 & 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
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Twinkl) and 
resources post-
Covid to address 
identified gaps in 
learning 

 

£9,000 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/maths-ks-2-3  

 

Targeted intervention to 
improve literacy in all 
subject areas in line with 
recommendations in the 
EEF “Improving Literacy in 
Secondary Schools” 
guidance. We will fund an 
evidence-based 
programme to improve 
reading of our pupils 
identified with low or below 
average reading scores, 
tracking the progress of 
disadvantaged pupils in 
particular. This will also 
involve funding diagnostic 
testing to target specific 
students. 

 

£6,843 

Recovery premium 

The EEF guidance states that good 
literacy is vital for accessing a broad 
curriculum and literacy skills are a strong 
predictor of outcomes in the future.  
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4  

The guidance report makes 7 
recommendations and the 7th is “Provide 
high quality literacy interventions for 
struggling students” and our accelerated 
reading programme strategy aims to do 
this. 

2, 3 & 4 

Targeted small group 
tuition for Year 11 students 
(prioritising disadvantaged 
students) in English, Maths 
and other GCSE subjects 
where need is identified. 

 

£6,372 

Recovery premium 

 

Research by the EEF states that: “The 
average impact of the small group tuition 
is [two] additional months’ progress, on 
average, over the course of a year.”  

“Small group tuition approaches can 
support pupils to make effective progress 
by providing intensive, targeted academic 
support to those identified as having low 
prior attainment or at risk of falling 
behind”. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition  

 

1, 2, 3 & 4 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £47,355 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Provision of student 
planners to 
disadvantaged pupils to 
support: 

● organisation 
● access to 

homework tasks 
● engagement with 

whole school 
routines 

● parental 
engagement. 

 

£200 

Homework enables pupils to engage with 
independent learning outside of the 
classroom to consolidate skills, 
knowledge and understanding gained in 
the classroom.  

Well planned and structured homework 
tasks can have a positive impact of up to 
5 months progress for secondary school 
learners.  
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/homework  

 

 

 

1, 2, 3 & 4 

Funding for participation of 
disadvantaged students in 
a wide variety of extra-
curricular activities, 
including: 

● Funding for the 
Duke of Edinburgh 
Award for 
disadvantaged 
pupils.  

£6,000 

● Funding for 
curriculum and 
extra-curricular trips 
for disadvantaged 
pupils. 

£8,000 

● Funding for sport 
and outdoor 
activities for 
disadvantaged 
pupils. 

£4,000 

● Funding for music 
lessons and other 
arts based activities 
for disadvantaged 
pupils. 

£7,000 

Research by the EEF reports that 
participation in Arts activities can improve 
academic outcomes across a wider 
curriculum by: 

● improving oral language 
● re-engagement in learning 
● improving writing skills 
● improving spatial awareness 
● increased wellbeing 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation  

 

The Jubilee Centre for Character and 
Virtues (University of Birmingham) 
research states that enrichment activities 
enable students to engage with 
opportunities that they might not otherwise 
get to develop their character. These types 
of activities provide students with a 
different setting to practise the virtues that 
they learn inside the classroom. 

https://www.jubileecentre.ac.uk/  

 

5, 6, 7 & 8 

Contribution towards 
salary costs for Pastoral 

The Pastoral Support Officer provides 
invaluable support for pupils’ social, 

5, 7 & 8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.jubileecentre.ac.uk/
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Support Officer (including 
on-costs). 

 

£16,155 

 

 

emotional and behavioural needs. Social 
and emotional skills enable effective 
learning and are linked with positive future 
outcomes. Effective behaviour 
interventions can improve attainment by 
up to 4 months by reducing challenging 
behaviour in school. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-interventions  

The Pastoral Support Officer also works 
with parents and pupils to improve 
attendance rates in school which research 
shows directly correlate with pupil 
attainment. 
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-
teachers/pupil-
premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=164
9431092  

Provision of a supervised 
quiet study space for KS4 
disadvantaged students 
(and their peers) to use 
after school to complete 
homework, recap 
classwork and revise for 
assessments. 

 

£4,000 

 

The EEF toolkit states the following: 

● “homework has a positive impact on 
average (+5 months) particularly 
with pupils in secondary schools” 

● “Some pupils may not have a quiet 
space for home learning - it is 
important for schools to consider 
how home learning can be 
supported (e.g. through providing 
homework clubs for pupils)” 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/homework  

1, 2, 3 & 4 

Contingency fund for 
acute issues. 

 

£2,000 

 

 

Based on our experiences and those of 
similar schools to ours, we have identified 
a need to set a small amount of funding 
aside to respond quickly to needs that 
have not yet been identified. 

All 

 

Total budgeted cost: £127,502.50 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have analysed the performance of our school’s disadvantaged pupils during the 

2021/22 academic year using key stage 4 performance data. 

The data used here is taken from Sisra Analytics - the software used by the school to 

analyse exam results - and is correct to the best of our knowledge at the time of writing 

this statement. 

2022 GCSE Results: 

 Number 
in cohort 

Average 
KS2 

Prior 
attainment 

Average 
Estimated 

Attainment 
8 

Average 
attainment 8 

Grade 

Average total 
Progress 8 

PP 
students 

21 108 57.57 5.76 -0.07 

Non-PP 
students 

168 110 71.28 7.13 0.94 

For 2022, the Progress 8 score (which is a measure of how much progress pupils at this 

school made across 8 qualifications between the end of KS2 and the end of KS4, 

compared to other similar pupils nationally) for our disadvantaged pupils was -0.07.  For 

Attainment 8 (which is a measure of GCSE attainment across 8 subjects) it was 57.57. 

See DfE guidance for more information about KS4 performance measures.  

DfE has strongly discouraged comparison of a school’s 2022 performance data with 

results in previous years. The impact of COVID-19 makes it difficult to interpret why the 

results are as they are. In addition, changes were made to GCSE and A level exams in 

2022, with adaptations such as advance information for pupils and grading that reflected 

a midway point between grading in 2021 and 2019.  

We have, however, compared our results to national figures to help gauge the 

performance of our disadvantaged pupils (although these should be considered with 

caution given the caveats stated above). The national Attainment 8 score for 

disadvantaged pupils in 2021/22 was 37.5 and for non-disadvantaged pupils it was 52.6. 

Therefore, it is pleasing to see that the results at WBGS are significantly better than the 

national average. For Progress 8, the national average score for disadvantaged pupils 

was –0.55 and for non-disadvantaged pupils it was 0.15. Again, at WBGS, we 

significantly improve on both of these figures. However, there remains a notable gap in 

https://www.gov.uk/government/publications/progress-8-school-performance-measure
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attainment between disadvantaged pupils and their non-disadvantaged peers. However, 

this gap has reduced from 1.08 in 2021 to 1.01 in 2022. 

Key stage 4 data suggest that, whilst the gap in Progress 8 score between has reduced 

since last year, we still aim to reduce the gap further. 

Year 2018 
 

First year with 
most subjects 
9 - 1 grading 

2019 2020 
 

CAGs due to 
pandemic 

2021 
 

TAGs due to 
pandemic 

2022 
 

Adaptations to 
exams and 

grading due to 
pandemic 

Progress 8 
Gap 

0.49 0.79 1.06 1.08 1.01 

Attainment 
8 Gap 

20.14 21.91 13.83 24.06 13.71 

EBacc Entry  
% for 

disadvantaged 
pupils 

100 90.09 
 

Skewed by 1 
pupil 

100 100 100 

In the table above, non-disadvantaged pupils' outcomes were higher than those for disadvantaged pupils 

- to provide context for “gap”. 

The gap between the Progress 8 scores of our disadvantaged and non-disadvantaged 

pupils has also grown since the start of the pandemic. In 2019, the Progress 8 gap was 

0.79 and in 2022 this has increased to 1.01. Our analysis suggests that the reason for 

this is primarily the ongoing impact of COVID-19, and this is reflective of national figures 

demonstrating the additional impact of the pandemic on disadvantaged pupils. However, 

we also identified that some of the approaches we used to boost outcomes for 

disadvantaged pupils had less impact than anticipated. Despite this, the gap between 

the Attainment 8 scores has actually decreased from 21.91 in 2019 to 13.71 in 2022. 

This is the smallest gap in outcomes that the school has seen for the last 5 years, and 

at a time when nationally the gap has grown. 

EBacc entry for disadvantaged pupils was 100% which is similar to previous years. 

Absence among disadvantaged pupils was, on average, 3.2% higher than their peers in 

2021/22 and therefore raising the attendance of our disadvantaged pupils is a focus of 

our current plan.      

These results mean that we still have work to do to achieve the outcomes that we have 

set out to achieve by 2024/25, as stated in the Intended Outcomes section above. We 

have reviewed our strategy plan and made changes to how we intend to use some of 

our budget this academic year, as set out in the Activity in This Academic Year section 
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above. The Further Information section below provides more details about our Pupil 

Premium Strategy. 

Externally provided programmes 

Programme Provider 

  

  

Service pupil premium funding (optional) 

How our service pupil premium allocation was spent last academic year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

In April 2022, the Education Endowment Foundation (EEF) published an updated guide 

on the Pupil Premium allocation. The EEF Guide to the Pupil Premium aims to support 

schools in spending their Pupil Premium to maximise the benefit for their students. 

The report recommends that schools “take a tiered approach to Pupil Premium spending 

and that teaching should be the top priority”. The report suggests that a tiered approach 

to Pupil Premium spending can help schools balance approaches to improving teaching, 

targeted academic support and wider strategies. This is something that WBGS achieves 

effectively. The data above illustrated the support for struggling pupils that is a key 

component of the PP strategy, including focus groups and one to ones.  It is equally 

important to focus on stretch and academic challenge for our academically able PP 

students. The school’s success here was recognised in our 2021 Ofsted inspection 

report which states “Pupils with SEND, and disadvantaged pupils, progress exceptionally 

well in the curriculum”. 

External barriers to learning are challenged partly through the purchasing of student 

planners, paying for school trips, devices and music lessons. Indeed staff regularly 

consider enrichment and extra-curricular opportunities for PP students such as the Duke 

of Edinburgh Award and sporting opportunities such as sailing. Moreover, the Pastoral 

Support Officer works with disadvantaged students across all year groups 7 - 11; 

supporting social, emotional, behavioural and attendance needs. 

The profile of PP students continues to be highlighted in subject areas and with all staff. 

PP status is clearly flagged in SIMs for all staff; HODs and HOYs continue to report on 

the progress of PP students individually in their analyses and actions are recommended 

after each tracker point; PP students are routinely identified and addressed in teachers’ 

lesson plans (where lessons are observed for Appraisal for example) and teachers are 

expected to know and be addressing the needs of PP students in their classes. A list of 

all PP students is circulated to staff and updated as needs be. 

In September 2018, “PP First” was rolled out across the whole school. The strategy 

encourages marking for PP students to be completed  first, with teachers encouraging 

PP students’ involvement in answering questions and getting involved in class 

discussions and presentations. Staff are reminded of the PP First strategy with emails, 

in staff briefing and through INSET time, with a focus to help boost the learning, 

confidence and aspirations of this group of students. PP boys are always provided with 

resources such as textbooks and devices as per the school’s BYOD programme. 

We continue to focus on interventions in all year groups and to ensure that PP parents 

are as engaged as possible with those interventions, which include Focus Groups 

(additional study sessions, usually taking place in the Learning Support Department in 

form time or lunchtime), emotional wellbeing programmes, extra revision sessions in 

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
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specific subjects, mentoring sessions with members of staff and interventions to improve 

school attendance, where needed. 

Parental engagement remains reasonably high for the majority of our PP students, and 

parents are provided with support and information about mental health resources and 

holiday services run by Watford Borough Council. Parents are also provided details of 

online Elevate study skills and positive attitude sessions - WBGS has some of the highest 

parent attendance rates of all the schools signed up to this programme of sessions. In 

the Autumn Term 2022, all parents were invited into school for a talk with their son’s 

Head of Year.  

 

The school has robust evaluation procedures to assess the impact of spending from the 

PP fund. Detailed PP reports are discussed with governors three times throughout the 

year. Moreover, the PP strategy is a feature of SLT meetings and decision making. As 

previously mentioned, HODs and HOYs are also involved in the evaluation of spending 

for PP boys within their cohorts.  

 

The school has a 3-year Pupil Premium Strategy. However, the strategy and statement 

are reviewed, evaluated and adjusted on a yearly basis in response to arising and 

changing challenges. 

 


